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ABSTRACT

Types of elementary social studies curricula can be
categorized according to the amount of subject integration included
in each approach. Individual subjects such as history, geography, or
economics may be presented as separate and distinct, or these
descriptives may be integrated fully within the presentation of
social studies materials. Faculty and school administration must
consider the amount of integration they consider to be most
beneficial when developing a social studies curriculum. In order to
increase subject integration, the four types of curriculum approaches
presented include: (1) the separate subjects curriculum; (2) the
correlated curriculum; (3) the fused curriculum; and (4) the
integrated curriculum. The article presents the development of these
curricula, the amount of subject integration included in each, and
the advantages and disadvantages of each system. (CK)
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ORGANIZING THE ELEMENTARY SGCIAL STUDIES CURRICULUM

How should the social studies curriculum be organizc for
instruction? There are numerous ways of organization. Each approach
will be discussed within the framework of being ussful to the reader. !
befieve teachers and principals need to give careful consideration in
terms of how the curricuium should be organized. There are definite
beliefs and assumptions pertaining to esach 2nproach emphasized as a
way of custicular organization.

The Separate Subjects Cwriculum

Perhaps, the oldest approach in organizing the curiculum is to
siress the separate subjects approach. Here, the elemeniary schoo!
teachor emphasizes each subject matter aree as being distinctly an
entity to the self. The following subject matter areas couid definitely be
taught as & separate social science dizcipline:

1. history
geography
govermnment or political scisnce
economics
anthropology and sociclogy
philosophy
psychology

NSO eEeN

It is quite cbvicus that one could divide each curiculum srea even
further such s number 1 above “history” with its many areas and
divisions including .

1. anciont history

2. medisval higtory

3. Europeen history

4. American history, among others.

| believe that a case has been made here for the many subject
matter areas that could be taught as separcte from the others listed.
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Thus the slementary school teacher could for subject matter avea number
onie above selact units of study in history with its own scope and
gequence. Objectives for each unit in history cculd then be decided
upon. Learning activities chosen must or should harmonize with the
objoctives. The learning activities become valid when they match with
the stated objectives. Evaiuation procedures in the unit on history
should determine how much pupils have iearned. Evaluation procedures
need to harmonize with the stated objectives. Thus what has been
taught matches with the objsctives in the historical unit of study. What
hes been learned by the pupil will be decided upon by evaluation as to
the learner’s progress toward the stated objectives.

What are the advantages of the separate subjects curviculum in the
elementary school?

1. pupils may study one subject matter area only &t a given time.
Each subject matite ares has its own scope and sequence. Thus a
subjoct matter arca will not be watered down by relating it with other
curriculum areas in teaching- lesning situations. :

2. each curiculum area as a separate subject has its own acope
and sequence. Relsting diverse curricukim areas interferes with a
subject matter area’s own breadth of content and order of precentation.

3. A subject matter srea nesds to be implemented and pinpointed
as to its importance rather than relating it to other curriculum areas.

4. pupils learn what comprises a single academic discipline in a
separate subjects curriculum. When refating different curriculum srees,
leaners may fail to perceive that which makes for & specific academic
5. pupils tend to study a separate scademic Escipline more in
depth when s¥essing the separate subjects curicula as compared to
other means of organizing the elementary school curricutum.

The Camrelated Curricuium
At the beginning of the twentieth century, there were educators
who belisve that a separate subjects curiculum fragmented the
elementary school curriculum excessively. To be sure, there are still
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subject maiter areas that are taught sz separate subjects due to tradition
or that it is good to do so. Thus for example, it might be wise to teach
certain units of study stressing history only, due to the many avenis that
surrounded an historical incident such as The Revolutionsry Wer, 1776~
1781. There is indeed much content in history that surounds the
Revolutionary War. However, thers would be educators and historians
who would say that much geography needs to be brought in to this unit
and other historical units of study. Thus historical events took place
within a geographical region and not in a vacuum.

In looking again st the ssparate subject areas listed above, it is
Quite obvious that there are 100 many curriculum arees to teach. Also,
content areas may be good to refate to each cther. Educational
peychologists have long stated that knowledge being reiated will be
remembered ionger than that learned in isolation. Teechers can then, in
addition to history and geography, correlate governmsnt and economics.
in the governmenial or politizsl science realm, there are numerous laws
and rules that relate directly to the world of economics. In economics
when buying goods and services, there are laws that regulate and
conrol. Thus, ecorcmics and political scisnce may connect well in
ongoing units of study in the social studies. In the list above of
enumerated separate subject areas, antiwopoiogy and sociology are
listed together, These two can certainly be interrelated since both
academic areas tosch and emphasize the concept of cultwre. Thus when
studying the nation of Japan, for instance, learners may study the
music, art, architscture, literature, foods, and games of that country.

The Fused Cusriculum
To smphasize more of relsting diverss curriculum areas, the

teacher and principal may emphasize a fused curicuicm. In the
previously mentioned unit of study emphasizing history and geography,
the teacher may aiso stress political science or a study of government in
the social studies. (n each historical period cf time within a geographical
region, different forms of government were in evidence. Thus at the time
of the Revolutionary War, The First ard Second Continentsl Congress
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wore the rwling bodies of the thirteen originsl colcnies in what is now the

.United Statee. The tsacher may aiso fuse anthropology/ sociology with . _

history, geography, ond political science. ir historical time, peopie
being studied in the s~ siudies, have always invented beliefs,
folkways, and mores in culture within a geographical regicn. With fusion
in organizing the curricuium, the teacher has fewer subject matter aroas
to teach. The elementary school day may then be divided into the
flowing curriculum xeas:

1. The social studiss
the [anguage arts
science and health
mathematics
physicsal education, art, and music.

NN

Fusion in the cumricuium stresses teachers doing more of relating
different academic disciplines as compared to the soparate subjects and
correlsted approaches. Many educators believed that the latter two
approaches in organizing the curiculum did not go far enough in tying
different subject matter creas together so that pupile might relate diverse
curricula areas increasingly so.

The Integrated Curriculum

There are educators, past and present, who advocated that
subject meiter aceas lose their boundaries and borders completely. John
Dewey (1859~ 1952), late professor of education from Columbia
University in Now York City, emphasized the philosophy of
expaimentaiiam in cumriculum development. With experimentaiism,
problem solving becomes the major method of insiruction. Steps
involved in problem solving are indaed flsxible. Theie are numerous
modais inherent in problem solving. One mode! siresses the following
openended sequence:

1. Pupils with teacher guidance identifying a problem within
contextua! situation.

2. The problem is clarified and adaquately delimitad so that
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solutions can bs sought.
3. An hypothesis is developed in answ:x to the identified probiem.
4. A variefy of reference sources are used here inciuding concrete,
seaiconcreie, and abstract materials in attempting 19 soive the problem.
§. The acquired hypothesis is tested in & kfe-kike situation.
6. The hypothesis is revised if necessary.

The above named model for problem solving can be used in any
curriculum aroa as well as in life's’ endeavors. Problem solving
inlegrates subject matter 3o that it loses its boundaries and borders. It
does not matter, here, which academic discipline is used; whatover
knowledge is neoded 10 solve the problem is inciuded in
experimenialism, as 2 philcsophy of education.

Jolin Dowey had a laboratory schoal in which his thewiss of
teaching and lewrning were tried out and modified where necossary.
Children in his school identified and solved reai, not textbook, probism
areas. He believad that one impulse of children was that they liked to
lesn together and not remain s isolated entities. Thus cooperative
problem aclving endeavors were emphasized. A second impulse of
children, s identified by Dewey, was experimentation or finding out on
their own as compared to being told what and how to proceed in iearing
activities. Inductive learning was then in the offing. Pupils were also
percsived to iike constructing and making activities rather than a strict
abstract curriculum removad from real live situations.

The integrated curriculum then emphasizes that subject matier be
taught ag being related. In the thinking of the late John Dewey, Subject
matter bscomes related and lowes its bounderies and borders when
problem solving is used in teaching- loarning situations. Thus whatever
subject matier is used by pupils relates directly to vital problems being
solved regardiess of the academic disciplines invoived.

Advocates of the middie school too beiieve sirongly in the
integrated curiculum. | have not read of one middie school advoca’s
that does not befieve in an integrated curriculum. The middle school
contains grades six through eight generaily. Middle school auperts




believe that this age level mesns that a separste school environment
should be in the offing for pupils in grades six through esight which is
different from the junior high school. The junior high scheol tended to bs
100 much Bke the senior high school levei with its emphaeis upon
competilive athietics, cheer loaders, and marching bands.

Then tco, according to advocates, the middls school shouid siress a
curriculum that harmonizes more with growth and development
charecteristics of these sariy adolcscents as compered to what is
emphasized in a typical junior high school. A major tenct of the middle
school as compered to the junior high school when making comparisons
is that the former stresses subject maiter be taught as being related
ruthor than the latter's strecs upon dividing the school day into pericds,
such as period one from 8:30 to 9:20, history is taught; period two
English is taught .m 9:30 to 10:20; and period three science is taught
from 10:30 tc 11:20, and so on.

The integrated curriculum, if emphasized, must be planned fer in
terms of objectives, leamning opportunities, and evaluation procedures.
A pro. iising spproach here is to use an integrated team in toam
tesching. On the integrated teum would be teschers with the following
professional degrees in teaching: a science teacher., a social studies
teachor, a mathematics teacher, and a language arts teacher. These
team members would take tums in teaching in large group sessions,
depending upon the necded strengths of invoived team members. In
committes sessions, following large group inswuction, each team
member assists pupils in commitiess to clarify and earich that which was
presented. Individual study by eech pupil is also an inherent part of
team teaching. Each toam member would then aseist pupils individually
to plan, develop, and assess a project directly relate to the unit being
studed. The needs, interesis, and purposes are musts to consider
when learners pursue individual projects and activities.

Teachers involved in unit planning might weil develop integrated
coursas of study. Thus if pupils are studying a unit on Japan, the
following scademic disciplines may be brought in to siress iniegration of
content:
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1. history of Japan

2. geography of Jspan

3. govemment (political sciance) of Japan.

4. cuitre (anthropoiogy and sociology) of Japanese life inveiving
music, &rt, architecture, foods, yames and recreational experiences,
~ and clothing

5. economics invelving a study of the Gross Kationa! Product
(GNP).

6. literstwe of Jupan

7. metric aystem'uu (arithmetic) in Japan

8. geology. Islands and mountains provide unique geologicsl
features of Japan.

9. agriculture. Japan grows and producss much of its own food
and fiber.

10. Native plents and animals (science) of Japan.

The above named zcademic disciplines might weil be
interdisciplinary in toaching- learning situaiions, making for an
integrated curriculum. Objectives in terms of knowledge, skiils, and
attitudes may b o developed. Lserning opportunities to sitsin those
objectives should siress the concrete (real ebjects, items, replicas, and
models); semi-concrete materials (video tapes, video disks, films,
computer programs such as simulations, slides, film sirips, piciures,
viudy prints, drawinge, diagrams, and printouts); as well as the
abstract (reading of textbook and kbrary materials, sudio content
including tapes, learner developed materisls such as experience charts,
and resource perscnnel.)

in Summary
Teachers and administrators nee to understand diffurent cchools
of thought in organizing the sc<ial studies curriculum. Thus a soparate
subjects curriculum might b stressed such as history only, baing
emphasized inn teaching and ieaming situations. Or a teacher may wish
to place more correlation in ongoing unils of study. With comrelation, two
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academic disciplines provide content in an ongoing lesson. The teacher
then teaches history ss occusring within a geographical region. Neither
history nor geogrephy receive major emphasis; rather both share the
spotlight in a reiated body of knowledgs. Those aducators believing in
fusing content in curricuium development would go one step further with
moving away from correlstion to @ fused curiculum. Here, an increased
number of academic disciplines provide content for an ongoing lesson or
unit of study. For example, ail sociai science disciplines may be brought
in to teaching- learning situations depending upon the need to do so.
Relationship of these content areas should be a must in guiding learners
to attain objectives. Those educators who believe that pupils should
perceive even more holism in the cumiculum would strezs the integrated
cuJriculum. Here, subject matter nacessary to soive a relevant problem
is used regardiess cof the academic discipiine it came from. The teacher
then must believe thst the ideal is to have all subject maiter be related.
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